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l. INTRODUCTION

The Conference was organised jointly by the Council of Europe, the Ministry of
Education and Research of Romania, EUROCLIO and the Georg Eckert Institute for
International Textbook Research within the framework of the Stability Pact. It was
mainly financed by the Foreign & Commonwealth Office of the United Kingdom
through a voluntary contribution to the Council of Europe specifically to support its
work on history education in South East Europe.

The Conference was held in the Casino Building in Sinaia and was attended by
32 participants from 13 countries in South East Europe, 10 speakers and organisers,
and seven observers - three from Romania, two from Israel and two from the
Palestinian Authority. The Chair, Dr Cezar BIRZEA, opened the proceedings by
explaining that one of the objectives of this and other Stability Pact conferences and
seminars on history, was to forge national, bilateral and multilateral links and
partnerships between policy makers and advisers in education, publishers and textbook
authors in the region.

Participants were welcomed to Sinaia by loan BUCUR, Mayor of Sinaia, Ambassador
BACONSKY of the Cultural Affairs Department of the Ministry of Foreign Affairs
and

Mr POP and NICOLAE of the Ministry of Education and Research. Mr POP
reaffirmed Romania’s commitment to continue to work within the framework of the
Stability Pact and, in particular, to increase its involvement in the Working Group on
History and History Teaching in South East Europe.

Ambassador BACONSKY and Lord Russell JOHNSTON, representing the
Parliamentary Assembly of the Council of Europe, both stressed the important role
which history education can make to regional stability and conflict resolution by
encouraging mutual understanding and countering the climate of suspicion and tension
which has prevailed at various times in the region’s history.

Nicolae NICOLAE encouraged the Conference to think about how history is written
and for whom. He noted that much has been done in Romania over the last 12 years to
recover the past and eliminate false myths. But “it is not possible to write history to
satisfy everyone who has ever lived”. History is not always consensual and multiple
perspectives need to be acknowledged. This was important at all levels of history
education, including the school level. He welcomed this opportunity for a sharing of
experience and expertise between the history educators of the region and the rest of
Europe.

1. AIMSOF THE CONFERENCE

The four aims were to:
1. review the state of preparation and publication of history textbooks since the
Seminar on “The preparation and publication of new history textbooks in

European countries in democratic transition” in Warsaw, November 1996;

2. identify recent trends in educational policy as regards history textbooks;



3. look at the function of textbooks in history teaching and the ways in which
they can assist learning in the classroom;

4. discuss the use of history textbooks in supporting skills-based approaches to
teaching and learning.

Most of the presentations from the keynote speakers focused on aims 3 and 4 and these
are summarised in the next section of this report. The central section reviews the main
changes which have taken place in textbook development and production over the last
five years. This is based primarily on the discussions in the working groups and the
personal contributions of the participants. The conclusions of the three working
groups are also appended. The final section outlines a new Council of Europe project
which aims to address the need for source-based teaching resources, particularly on the
history of the 20™ Century.

1. SUMMARY OF THE PLENARY PRESENTATIONS
a. History Textbooksin Romania

The opening presentation was given by Professor Alexandru BARNEA of the
Department of History, Bucharest University, with the assistance of Dr Carol
CAPITA, also in the Department of History at the same University. He began by
focusing on the changes which had taken place in textbook development in Romania
over the last decade of the 20™ Century. In 1989, textbook publishing had been
centrally controlled and there was a single history textbook for each grade. Now there
were more than 20 publishing houses and a range of at least four optional textbooks
per grade, and, for some year groups, there were at least 10 optional books available.

The first generation of new textbooks emerged in response to the development of new
curriculum programmes in 1994-95 and then for high schools in 1997-98. The first
new textbook was for the fifth grade and that was published in 1998. This has
subsequently served as a model for the development of other textbooks produced for
compulsory education.

Professor BARNEA then outlined the process by which new history textbooks are
developed in Romania. First, the Ministry of Education and Research issues an
announcement that new textbooks are required at specific grades. Then it issues
documents detailing the practical requirements (grade, period, content, etc) and
detailed guidance on the quality of the product. Then the publishers who wish to
develop a textbook for a specific grade develop a draft version for evaluation.

There is a National Committee of Evaluation comprising 100 specialists, 10 of whom
are selected at random to evaluate each draft textbook. To minimise bias, none of the
evaluators can be involved in textbook writing. A complex scoring system is used to
evaluate the draft versions and the criteria include content, quality and cost. A
textbook would need a minimum score of 80% out of a total of 100% before it could
be approved. If the evaluation is positive without any qualifications then the
publishers will be notified to go ahead with production for schools. If the evaluation is



positive but with some reservations, the publishing house will have the opportunity to
make revisions and re-submit for the next evaluation round. A number of participants
at the conference, particularly some textbook authors and representatives from
publishing houses in other countries, raised questions about the cost implications of
this system for the publishers since it emerged from discussions that they are expected
to bear the development costs without knowing whether or not they will get the go-
ahead to market their product.

In 1999, history education in schools came under public and media scrutiny,
particularly the coverage of recent history, and proved quite controversial and divisive
for a while. This has led observers such as Professor BARNEA to conclude that
textbook production in Romania is now influenced by a wider range of variables and
influences than it used to be. These include not just the conventional ones, such as
educational policies, educational ideas, academic knowledge, editorial expertise,
production quality and costs but also, increasingly, teachers’ expectations, parental
expectations, media pressure, and public perceptions of what kind of history should be
taught in schools.

b. Implications of research on textbook development in South East Europe

Dr Falk PINGEL began his presentation by asserting that a lot of data had been
collected on the history textbooks currently in use in South East Europe and there now
needed to be a shift of emphasis from research to the effective implementation of good
practice in textbook design and production. Therefore, the Georg Eckert Institute had
decided to launch a new project to facilitate this process by providing scholarships for
current and potential textbook authors to visit the Institute and work there for periods
up to a month in duration.

He then drew on the existing evidence to identify some patterns and criteria of good
practice that authors and publishers might keep in mind when developing the next
generation of history textbooks.

Generally speaking, throughout the 1990s, textbook development in the region had
passed through three stages:

Stage 1: A process of removing Marxist terminology and frameworks
combined with a much greater emphasis on national history. At this stage, the
new generation of textbooks is still subject to close control by the State.

Stage 2: At this stage, the emphasis is still very much on presenting history but
the design is more innovative and publishers are gearing up for a more
competitive market for textbooks.

Stage 3: A broadening of content, new concepts are introduced relating to the
processes of historical analysis and interpretation, there is a growing awareness
of the need to reflect the diversity and homogeneity of the national population
and there is a greater willingness to incorporate historical debates and
controversies within the text.



At first glance, the textbooks in most countries have progressed through this
developmental cycle to stage 3, although there were clear distinctions that could still
be made between developments in different countries within the region. But in spite
of the design improvements - more illustrations, use of colour, inclusion of extracts
from sources and student activities - Dr PINGEL felt that there was still a strong
emphasis on text and on “scientific structure”. The visual images did not always add
much to the reader’s understanding of the text and it was not always clear what
students would learn from the source extracts.

He also felt that, although there was now more emphasis on social and cultural history,
the main focus of most textbooks was still on wars and conflicts and crises, especially
the coverage of more modern history. The coverage of conflict and conflict resolution
often tended to be presented in terms of winners and losers, victims and perpetrators.
Where cultural history was covered, there was a tendency to concentrate on ‘“high
culture” rather than popular culture and everyday life in order “to demonstrate that
one's own country belongs to European culture and tradition”. He felt that it was
important to encourage textbook authors and curriculum planners to avoid projecting
the idea of the modern nation state back into the period of the Middle Ages or to even
earlier times. He was also concerned about a tendency to treat certain historical
periods as if they were temporary interruptions in the normal historical progression of
the nation’s history. He had observed that the Ottoman Empire was sometimes treated
in this way and, more recently, the former Yugoslavia.

In some textbooks, particularly those produced in some Balkan States,
Dr PINGEL also detected a tendency to either neglect regional history, to switch
between national and European history, or to present the whole region in a negative
and divisive way; a tendency also to be found in some Western European textbooks as
well.

Finally, he observed that there was a need for more bilateral and multilateral
cooperation in textbook development, and a greater emphasis on the exchange of
knowledge and expertise across the region. However, he was aware that there were
several constraints which inhibited the up-take of new ideas and innovative practices.
Firstly, changes in textbooks are guided by changes in history curricula and textbook
authors tend not to be particularly innovative if the curriculum is not or if changes are
still under review. Secondly, when authors do get some indication from Education
Ministries that a more innovative approach has been approved or is desired then the
time lag between the announcement of this change of view and the production of new
textbooks is often very short, less than six months, and this does not provide sufficient
time for the creation of books that are genuinely different and innovative. Thirdly, he
noted that in most of South East and Eastern Europe, teachers are trained to work to
the textbook, so there tends to be a considerable time lag between the emergence of
new ideas and approaches and changes in classroom practice.

C. The Use of Photographs and the Internet in History Teaching
This presentation was given by Dr Robert STRADLING from the UHI Millennium
Institute in Scotland. He began by observing that, throughout the 20th Century

photographs, along with moving pictures, helped to shape our image of ourselves and
the world around us and provided us with reference points for recollecting the recent
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past. Some of these images are icons which instantly summon up and encapsulate a lot
of historical knowledge and memories. However, generally speaking, students need to
learn how to analyse and interpret historical photographs.

At one level, photographs are simply visual traces of events in the recent past. At
another level they often evoke an emotional response from us to those events and they
impose meaning on the events without analysing them. That means that, like most
other historical sources, they have to be interpreted or “read”. Few photographs of
historical significance are neutral. The choice of subject, the selection of camera
angle, the manipulation of light, tone, contrast and texture, the conscious and
unconscious manipulation of the viewer's emotional responses, and the accompanying
caption all serve to encourage us to interpret the photograph in a particular way.

First, students need to know that:

- Photographs which are preserved for the historical record have been subjected
to an intensive process of selection at several levels, e.g. by the photographer,
the news editor and, finally, the archivist, who has also made a selection
regarding which photographs should be retained for posterity.

- Photographs almost always reflect the conventions and expectations of the
period when they were taken.

- Photographs are easily edited and manipulated.

- The photographer can have a direct effect on the events that are being
photographed. The term “photo-opportunity” may be a relatively recent one
but the practice is not. It is important, therefore, that when seeking to interpret
photographs, students should think about why the photographer was there and
the role he or she has played in “constructing” the photograph.

He then went on to look at a number of ways in which historical photographs could be
used not just to support the teaching of particular topics and themes but also to help
students to learn how to analyse and interpret an important source of primary evidence
on events and developments in the 20th Century.

He began by looking at how photographs can help the student to make links and
connections between earlier and later events and “trigger off” historical empathy and
produced several examples of how this might be done. When a sequence of
photographs was used, they could help to support a narrative and, to illustrate this, he
used a sequence of photographs relating to the assassination of Archduke Franz
Ferdinand and his wife Sophie on 28 June 1914.

A series of photographs, showing the same scene over an extended period of time,
could also be a useful antidote to the tendency for curricula and textbooks to
compartmentalise the C20th into relatively short blocks of time. To illustrate this, he
used a series of photographs of the centre of Berlin from the early 1950s to the 1990s.
The same approach could also be used to examine a recurring phenomenon such as
refugees, industrial strikes, discrimination against minorities or mass protests. He also
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stressed that, whilst using a series of photographs in this way was a useful means of
exploring historical change, it was also possible to use them to convey a sense of
historical continuity as well.

Photographs could also provide insights into everyday life that are seldom captured by
other kinds of sources, particularly written ones. To illustrate this he used a set of four
photographs which depicted how typical kitchens had changed during the C20th.
Photographs like this were often included in history textbooks to demonstrate the
impact of new technology but perhaps what was more interesting about them was that
they provided insights into how people’s living space had changed over the century,
the line between private and public space.

He finished this part of his presentation by looking at how photographs have been
manipulated to falsify the historical account or to promote a particular point of view
and students needed to understand these processes and to recognise that telling lies
with the camera was almost as old as photo-journalism itself.

Dr. STRADLING then went on to discuss the use of the Internet in history teaching
and learning and noted that the difference between using the Internet and using
textbooks, topic books and source books to develop the student's historical skills is
partly one of scale, i.e. a wider range of sources, but also that the approach of the
student to sources can be much more like the way an historian actually works and
thinks.  Where the textbook approach may require the student to answer specific
questions about source material, the researcher on the Internet also has to consider
important questions about the nature of the sources used as well. The students also
need to use effective search strategies which have to be learned and practised. He gave
several illustrations of how to help history students develop such skills.

He concluded that the history teacher needs to model the application of the skills and
approaches required for analysing visual sources and making effective use of the
Internet much as the science teacher does laboratory demonstrations of experiments
before allowing the students to reach for the test tube and light their Bunsen burners.

d. The experience of EUROCLIO in the preparation of materials in the
Russian Federation and South East Europe

Joke van der LEEUW-ROORD began her presentation by explaining that EUROCLIO
(the European Standing Conference of History Teachers’ Associations), which had
been founded in 1993 with 17 member organisations drawn from 14 countries had now
expanded to a membership of 66 organisations from 39 countries. Its activities
included international conferences, study visits and in-service training seminars for
history teachers, publishing a bulletin and newsletter and maintaining a website
(Wwww.eurocliohistory.org). In addition, it undertook a number of projects on history
education, with the support of the Ministry of Foreign Affairs in the Netherlands and
under the frameworks of the Stability Pact, MATRA and NOVA-DOBA.
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She then went on to provide some background information about each of these five
projects:

1.

The development of history textbooksin the Russian Federation

Working with a group of Russian history teachers, three textbooks had been
developed which focused on the second half of the 20th Century:

1945-1955: The post-war decade
Illusion and Disillusion, 1960-1970
Difficult Roads to Democracy

A commercial publisher had now produced 100,000 copies of each book for
use in Russian secondary schools.

New Waysto the Past

This project had involved working with history teachers in Estonia and Latvia
to develop a Teacher Guide on History Education which had focused on
political developments in the two countries since the 1920s and also on the
effects of the Soviet regime on everyday life in Estonia, Latvia and other
countries that had formerly been part of the Soviet Union. The Guide had been
published in 2000 in three languages: Estonian, Latvian and Russian.

Under standing a Shared Past, L earning for the Future

This is an ongoing three-year project which will lead to the development of a
handbook for history teachers entitled: Change and Continuity in Everyday Life
in Albania, Bulgaria and Macedonia, which will focus on the impact of the
Communist system and the fall of Communism on everyday life over the period
1945-2000. The handbook will be published in four languages: Albanian,
Bulgarian, English and Macedonian, and is targeted on secondary school
teachers of history.

New Times, New History

This is another ongoing project, involving cooperation between EUROCLIO
and history teachers in Ukraine, to produce a textbook for 15-16 year-olds with
the provisional title, Ukraine 1901-1939, the period seen through the eyes of an
individual.

A Teacher Resource book for history educatorsin Estonia and Latvia
Another ongoing project which began in 2002 and will be completed in 2004.

The main outcome will be an innovative teacher resource book on controversial
issues in modern history which will include ready-to-use classroom materials.
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All of the projects have also included an important dissemination component, usually
in the form of in-service training seminars for teachers and occasional symposia and
round tables designed for a wider audience of teachers, teacher trainers, curriculum
developers, academic historians, policy makers and the media.

Each of these projects is also systematically evaluated and, in the course of her
presentation, Joke van der LEEUW-ROORD provided some evidence from the
analysis of evaluation forms. It was clear that the responses from teachers attending
workshops or making use of the project materials and textbooks was very positive.
Nearly all of the Russian teachers found the project textbooks “attractive” and
“interesting” and liked the emphasis on developing skills and independent thinking.
The Russian students who used the textbooks reported that they liked the design and
content and a large majority liked the methods. Only around one-in-ten found this
kind of innovative textbook “too difficult”. Teachers attending the in-service training
seminars and workshops were also very positive.

Having illustrated her talk with a number of examples from the textbooks, handbooks
and other teaching resources that have emerged out of these projects, she concluded
with some thoughts about what makes a good history textbook. It must:

- be challenging;

- be active and creative;

- be academically and pedagogically up-to-date;

- be multiperspectival;

- be suitable for the age groups and ability range it is targeted on;

- use appropriate language for that target group;

- cover the required curriculum;

— be attractive;

- relate to additional materials and resources that can be accessed through ICT;
- offer opportunities for cross-curricular work.

d. A look to the future of textbook publishing

This presentation was given by Jim BELBEN, a publisher of history textbooks in the
United Kingdom. He began by providing some background information about
educational publishing in the United Kingdom. At present, there were around eight to
12 commercial companies who published most of the textbooks for schools. There
was a free and open market, teachers chose the books, publishers and their textbook
authors made the decisions regarding content and format, but their decisions needed to
be taken within the framework of the National Curriculum for History, otherwise their
books would not sell. Textbooks were usually written by experienced and innovative
history teachers not academic historians. Generally speaking, history books were well-
regarded by school inspectors, teachers and students.

The last 30 years had seen dramatic changes in the form and content of history
textbooks. Then, they had been black and white, with few if any pictures, the text was
written solely by the author, the emphasis was on providing explanations, sources were
not usually included, there might be some questions for the student to consider at the
end of a chapter but not many other kinds of practical task or learning activity, and the
overall outcome was what Jim BELBEN described as a “finished product”: an
authoritative account of the events and chronology to be passed on in its entirety to the
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students. Now, textbooks make a lot of use of colour, include many visual images,
not just photographs but cartoons, posters, maps, etc. there are usually multiple inputs
and perspectives and not just a single authorial voice ; there is a lot of primary source
material included ; and a wide range of tasks and activities to provide the students
with opportunities to develop and practise their skills and historical understanding. As
a result of all of this, the emphasis now was on providing students, not with a “finished
product”, but with the raw material with which they can work in order to construct
their own historical account.

He then went on to explain why these changes had taken place. First, new
technologies had revolutionised textbook publishing making it possible to use formats
and techniques that were not available 20-30 years ago. Second, competition within
the school textbook market was very keen. Now there were fewer but larger publishers
competing for a profitable market and this had led to heavy investment in textbook
development and an emphasis on constant innovation. Also, every stage in the
development of textbooks had become more professional and specialised: the writing,
editing, design and photographic research. At the same time, changes were taking
place within education which had had implications for textbook publishing. Publishers
were aware that history was fighting to retain its place in the core curriculum. They
had to take account of the Education Ministry’s views on history education and what
should be covered within the National Curriculum whilst also recognising that it was
teachers ultimately who developed and delivered the history curriculum in each school.
Also they needed to be aware of what educational research was telling them about how
pupils learn history and they needed to be aware that they were producing textbooks
and auxiliary materials for a heterogeneous population of students with different
abilities, needs and learning styles.

Generally, he felt that the changes had been for the better. The latest generation of
textbooks engaged the pupils, empowered the teachers, reflected the process of
historical analysis and interpretation and also made a significant contribution to the
pupils’ intellectual development. But this kind of design is expensive and more time
consuming than the older, more traditional style of textbook.

He then raised a number of issues relating to textbook design and to how textbooks
support history teaching in the classroom. Whilst acknowledging that his perceptions
were likely to be influenced by the context in which he worked in the United Kingdom
and might not necessarily apply to circumstances in all of the countries represented at
the Conference, he felt that in textbook publishing “function should dictate form™. In
his view, the main functions that sources perform in textbooks are to promote genuine
enquiry by the students and to assist historical reconstruction. On this latter point he
noted that sources were being increasingly used in textbooks - and by history teachers
in the United Kingdom - to build a detailed account. Indeed, he also used the term
“scaffolding” to describe this function. It was not quite so clear whether he thought
that source materials also had another function: to present students with a multiplicity
of perspectives, particularly if this function did not complement the process of
historical reconstruction. On the one hand, he recognised that it was important for
students to encounter and understand historical controversies. On the other hand, he
emphasised that sources should be used primarily “for reconstruction rather than
relativism’.
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Finally, Jim BELBEN offered some generalisations about textbook development based
on his own experience:

- Get the objectives clear;

- Focus innovation on the core elements of the history curriculum;

- Bring teachers into the creative loop;

- Let function dictate form;

- Ensure some element of choice;

- Prefer market approval to government approval,

- As far as possible within normal constraints, take the time to ensure a quality
product;

- Let textbooks do what textbooks do best (help to structure lessons, provide
material for analysis and discussion, provide opportunities for practising skills,
etc).

V. DEVELOPMENTS IN THE PUBLICATION OF HISTORY
TEXTBOOKS SINCE 1996

The General Rapporteur of this Conference was also General Rapporteur of the
equivalent Council of Europe conference on textbooks which was held in Warsaw in
1996, and Joke van der LEEUW-ROORD and Falk PINGEL were speakers there™ On
that occasion, the Council of Europe brought together Ministry officials and publishers
- but not textbook authors - from 20 countries. Seven of the countries represented in
Sinaia in 2002 also sent participants to Warsaw: Albania, Bulgaria, Croatia, Moldova,
Romania, Slovenia and the “former Yugoslav Republic of Macedonia”. The rest of the
participants who attended on that occasion came from the Baltic States and the former
Soviet Republics and there was also strong representation from Central Europe.

Clearly, then, we cannot make a direct comparison between the deliberations in
Warsaw and our discussions in Sinaia but, nevertheless, it is still useful to see to what
extent some issues are still concerning us and the extent to which new issues and
concerns have emerged since then.

So perhaps a useful starting point for such a comparison would be the conclusions
from the report on the Warsaw Conference written six years earlier.

1. At that time it was clear that, throughout much of the early 1990s, there had
been a strong emphasis in academic history and school history on removing the
Marxist-Leninist ideological framework in historical research and history
education, recovering or rediscovering national history and incorporating it
into the school history curriculum.

' For a more detailed account see, Robert Stradling, The preparation and publication of new history
textbooks for schools in European countries in democratic transition’ Warsaw, Poland 1996,
Strasbourg, Council of Europe, CC-ED/HIST (97) 2.
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1.

However, it was also clear that, by the mid-1990s, this reform process may still
have been ongoing in some countries, but concern was rapidly shifting towards
the problem of textbook supply. Great efforts were being made to ensure that
there would be at least one new textbook available at each grade but, even so,
some delegates were reporting that there were still significant gaps in
provision.

Most of the participants in Warsaw were keen that the next generation of
history textbooks would contain more illustrations, maps, graphs, use better
quality paper and printing and make greater use of colour.

The publishers were very concerned about the escalating costs of textbook
development.

Publishers were also concerned at that time about copyright issues if they
started to produce textbooks which included much more source material of all
kinds.

The ministry officials were mostly concerned about the financial constraints
imposed on educational budgets and were not sure whether it would be feasible
to make major changes in the design of textbooks if it then put them beyond
the reach of schools or parents.

In most countries it was felt that the pool of textbook authors needed to be
significantly increased. At that stage, it was noted that some of the authors
writing the new textbooks were those who had been writing them before the
political transition and, in some cases, the old textbooks were still being used
in the classroom.

There was also a related debate about who should write the textbooks for
schools - academic historians or history teachers - with the majority of
participants favouring a significant shift to using the pedagogic experience of
school teachers.

There was also widespread concern amongst the publishers and ministry
officials that, without significant changes in initial and in-service training,
many teachers would continue to teach in the same way using the text and
ignoring the source material, assessment exercises and enquiry-based learning
activities.

As in Sinaia, there was much discussion about the criteria used by textbook
evaluation committees. There was a general view at that time that the two key
criteria being applied then were to:

— ensure congruence between the official curriculum and the textbook;
— ensure that books were factually correct, objective and unbiased.

There was some discussion about multiperspectivity and some participants felt

that this might be achieved through textbooks developed by bilateral or
multilateral teams drawn from different countries. But, at that time, the
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majority of participants were concerned that multiperspectivity would lead to
relativism where any perspective could be treated as if it was equally valid.

12.  There was a clear consensus that textbooks should not encourage stereotypical,
xenophobic or racist thinking.

13.  Participants at that time were also agreed that national history texts should be
sensitive to the past and present experiences of minorities.

14. It was also widely felt that textbooks should promote the use of good language
and be written in language appropriate to the age and level of the pupils.

15.  Finally, participants felt that textbooks should be challenging and help the
student to think more deeply and critically about history.

A number of these issues and concerns were also expressed here in Sinaia, six years
later. In some of the countries represented here, these issues have been resolved, at
least to a degree. In some others, these concerns are still dominating discussion while,
in others, there are signs that the nature and form of some of these concerns are
changing. Also, it is apparent that some new issues and concerns have emerged.

So let me go through these issues and concerns again and this time review where we
are now.

Recovering and re-discovering national history. Professor BARNEA touched on
this issue in his keynote presentation. But it seems from the discussions in the plenary
sessions and in the working groups that we are all becoming more aware that most of
us live in multicultural societies and that the notion of writing a grand narrative of the
nation's history in an objective and unbiased way is problematic. Several participants,
as well as those giving plenary presentations, talked about multiperspectivity,
particularly, though not exclusively, when teaching about sensitive and controversial
topics and events. Compared with 1996, there now seems to be greater awareness that
the role of the textbook author is to find an appropriate pedagogical strategy for
handling the sensitive and the controversial rather than to make authoritative
judgments and pronouncements about who was right and who was wrong.

It is clear that at least some of the new generation of textbooks now emerging are
moving away from the conventional chronological survey approach characteristic of
the grand narrative. We saw examples in Sinaia of thematic approaches, textbooks
which focus on a single topic or theme and textbooks which incorporate dimensions of
history, including the social, cultural and intellectual, which often call for very
different approaches to the content from that which often prevails in the coverage of
political history.

Textbook supply. Here the issue seems to be gradually shifting from one of ensuring
that there is one textbook for every grade to one of ensuring that there may either be
more than one textbook to choose from or that the history teacher has access to
alternative or auxiliary materials as well. However, this development is clearly not
happening at the same rate in every country represented here.
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Textbook design. Some of the issues associated with textbook design that were raised
in Warsaw also emerged again here. More visual material, more extracts from
documents and other primary source material, and more student exercises. But the
discussion is also shifting away from the technicalities of textbook design towards the
pedagogical issues: how best to make use of photographs, maps, extracts from
documents, etc. in order to help students learn critically to analyse and interpret
historical evidence.

Textbook development costs. This is clearly still a widespread problem.
Undoubtedly the increased use of all kinds of source material alongside the text
increases production costs and this problem is heightened when publishers are
expected to submit complete books in competition with other publishers for official
approval. It may be that in the more populous countries of the region the potential
market for a school textbook is such that it is worth the initial investment even though
there is a risk of not getting official approval. But it is less clear that the risk is
worthwhile in smaller countries. It also seems to me that there is now much more
concern being expressed about how to ensure that fair competition actually operates in
the textbook approval procedures.

Concerns about copyright. This was not mentioned as frequently at this Conference
as it was in Warsaw but that may be because there was no specific question on it for
discussion during the working group sessions in Sinaia. However, some publishers
and textbook authors did raise the issue and perhaps this is something that the Council
of Europe can help with at a number of different levels, including putting useful
information and guidance on its website. But also the Council of Europe is planning a
new project which might be of some help here and I will return to this presently.

Price of textbooks. There were mixed opinions here. Some participants expressed the
view that, in their country, textbooks were reasonably priced; in others, it seemed that
the average price was regarded as high. This is clearly a particular problem where
parents and pupils are expected to purchase the books and where the books are targeted
on the older students in the non-compulsory phase of education.

Who writes textbooks and is there a sufficient pool of expertise. The whole
question of whether school textbooks should be written by academic historians or by
school teachers is clearly still a live issue six years on. There seems to be a Catch-22
problem here. Publishers and ministry officials say that teachers do not have the
expertise and experience to write textbooks but many of the academic historians who
do write these books write in a language and style that is not appropriate for pupils and
have little or no idea how young people learn or how history teachers teach. The
solution appears to be a capacity building programme where NGOs like EUROCLIO
and international organisations such as the Council of Europe and UNESCO, in
collaboration with the publishers, run some training workshops for teachers who are
interested in becoming textbook writers.

The need for changesin initial and in-service training. This issue also came up in
discussions here as well as in Warsaw six years ago. When textbooks and other
resources are not being used by teachers in the ways that were intended, then, it is very
easy either to blame the teachers or the teacher trainers. Of course, in some of the
countries, the infrastructure for in-service training is not well-developed or adequately
financed. In other countries, it seems that the publishers, the Ministry of Education
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and the local education authorities have a joint responsibility to use the infrastructure
effectively in this way. A point which Falk PINGEL stressed in his presentation.
Curriculum change and innovation requires an integrated policy and structured and
systematic planning to ensure that curriculum planners, inspectors, teacher trainers
and school authorities are working together. It also requires effective consultation with
the end users: the teachers and their pupils. I would emphasise here a point made by
Joke van der LEEUW-ROORD in response to a question at the end of her plenary
presentation. When some teachers in the Russian Federation were provided with
training in how to use the new generation of student-centred, activity-based textbooks,
and then provided with opportunities to trial the new resources in their classrooms and
then provided with opportunities to give feedback to the authors. The response was
very positive and the teachers did not seem to experience problems in adopting these
innovative approaches.

Textbook criteria. It appeared from the working group discussions that the range of
criteria for evaluating and approving textbooks is broadening. Compliance with
curriculum requirements is still regarded as central, so is cost. But curriculum
requirements and objectives seem to be broadening to incorporate a wider range of
learning outcomes which, in turn, have implications for the textbook's pedagogical or
didactical approach. So criteria now increasingly make references to:

- the skills development of the students;
- multiperspectival approaches to the use of sources;

- the underlying humanistic, pluralistic and democratic values that should
underpin the approach and language of the book.

There was also a lot of discussion here about the technical quality of the textbook.
Finally, earlier in this Report, I referred to a new Council of Europe project that has
been recently proposed and I want to return to it now because I think it has
implications for a number of the issues and concerns we have been discussing at this
Conference.

V. A NEW COUNCIL OF EUROPE HISTORY PROJECT

Last year, the Education Committee of the Council of Europe decided that a new
history education project should be implemented which would:

- Emphasise contemporary history and the history of recent conflicts;
- Analyse issues relating to migration and minorities;

- Set European history into a global context;

- Incorporate the education for citizenship dimension.

Whilst it is important that this new project emphasises contemporary events and
conflicts it is also essential that it takes a historical approach. That is, that it seeks to
help students to understand the roots of these recent events, conflicts and
developments.  Young people get much of their information about contemporary
events from the mass media which lacks that historical, longer time perspective.
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It was also felt that the new project should not just concentrate on conferences and
seminars; it should initiate the production of a series of practical and tangible end-
products.

It was also emphasised that the new project should:
- Focus on events or developments which had an impact on the whole of Europe;
- Encourage teachers to take a comparative perspective;

- Contribute to the development of young people's historical understanding and
skills;

- Encourage them to examine events and developments from a multiplicity of
perspectives.

The central idea would be to focus on a relatively small number of years in the C19th
and C20th, which are taught in most European syllabuses, which represent significant
turning points for the development of contemporary Europe and which, to some extent,
helped to sow the seeds for recent conflicts and problems.

At the time of writing the “turning-point dates” have not been agreed yet, but the ones
under consideration are:

1848 The year of revolutions.

1871 Completion of the unification of Germany and Italy, the undermining of the
1815 settlement and the re-emergence of war as an instrument of national
policy.

1913 Balkan Wars and the fragmentation of the Ottoman Empire.

1919 Re-drawing of the map of Europe at the Paris Peace Conference and the
growing demands for self-determination.

1929 The Great Crash and its impact on Europe.
1945 Yalta and Potsdam and a new re-structuring of Europe.

1989 The break-up of the Soviet Union, the Velvet Revolution in Central Europe, the
start of conflict in the former Yugoslavia.

Now, obviously these key years were selected for their political significance but we
also wanted to help students to put political events into a wider economic, social and
cultural perspective regarding what was happening across the whole of Europe.

So we plan to set up small teams of history educators across Europe who will collect
suitable primary and secondary source material relating to their countries and regions
on those years which are of particular significance to their country and region. These
source materials could be documents, photos, oral history, audio-visual clips, etc. With
this documentary material, they will be asked to produce summaries, with quotes,
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translated into English, French, German or Russian so that they can also be used by
teachers in other countries.

Then, there will be a central editing team who will sift through all of this source
material and select elements of it for inclusion on CD-ROMS. This source material
will be organised into three levels:

Level 1: illustrative support material, pictures, photos, statistics, quotes from key
figures, etc.

Level 2: primary source material for students doing enquiries with guidance on how to
do this.

Level 3: material gathered together on the same event or development to reflect
multiple perspectives.

There will also be accompanying booklets for teachers on various ways of using the
material in the classroom.

Those are the bare bones of the new project. Obviously, there are several stages which
we will need to go through before the project can be implemented but I think it may go
a long way towards helping teachers, textbook writers and publishers to access useful
source material of all kinds that can be used comparatively.

VI. CONCLUSIONS

This was an extremely well-organised Conference, held in very pleasant surroundings
with a group of participants who contributed a great deal to the plenary and working
group sessions.  Particular thanks are due to the hosts and local organisers, the
keynote speakers, the Working Group Rapporteurs and Chairs, the Secretariat, and
especially the observers from Israel and the Palestinian Authority for their
wholehearted engagement in our Conference and their willingness to discuss their own
circumstances and problems in such an open and constructive way.

Overall the Conference has served as a kind of stocktaking exercise on the changes
that have taken place in the development and publishing of history textbooks in South
East Europe over the last five years or so. To that end, it is clear that significant
changes have occurred since 1996, and undoubtedly since 1989. But there is still
scope for further developments in the role and procedures of textbook commissions,
the production techniques, the pedagogic functions of textbooks and the ways in which
teachers use history textbooks in the classroom.
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APPENDIX |

REPORTSFROM THE WORKING GROUPS

Session 1

These two questions were discussed in their professional groups (i.e. as ministry
officials, publishers or textbook authors)

1.

2.

What makes a good textbook for:

— Lower secondary pupils?
— Upper secondary pupils?

Does the current generation of textbooks meet these criteria?

Sessions 2-4

These questions were discussed in mixed groups with participants from all three
professional categories.

1.

Who decides which textbooks will be used? Are decisions left to market forces, or
competitions or are there official procedures for approving or recommending
books?

If there is some kind of procedure for the approval or recommendation of books,
are the criteria transparent to publishers, authors and schools?

What have been the main changes in textbook publishing over the last five years
e.g. in terms of content, style, layout, use of colour, typography, production

techniques, price, etc.?

Have changes also taken place in the ways in which history teachers use textbooks
and other learning materials to support teaching?

What guidance are student teachers receiving in their initial training regarding the
use of history textbooks and other learning resources?

What kinds of changes do you want to see in the next generation of textbooks?
What sort of timescale is realistic for their development?

23



SUMMARY OF THE REPORTSFROM THE FIRST SESSION
Summary produced by Carol Capita

During the discussions related to the first question, it became apparent, through the
critique of present textbooks, that the criteria for making/selecting good textbooks are
the following:

— a good relation and balance between sources and author text;
— an optimum relation with the curriculum;

— the variety of sources (with a stress on visual data);

— student-centred;

— communicative, pointing towards other media;

— offering assessment items.

An important point was that all participants in the group considered that adequacy to
the age of students, layout and language are important, and that additional materials
(i.e. teacher guide, etc.) might prove to be beneficial. Also, textbooks should be
realistic in terms of content; the relation between the content and the available time-
scale was considered to be critical.

In relation to the teaching of sensitive issues, the participants discussed the quality of
sources (e.g. avoiding the use of violent images~) used in preﬁnting such topics, and if
the textbooks should give judgments on the content presented™

The second question was considered to have no answer, although the critique of the
current situation seemed to be an answer. As a result, the main points are the
following: compliance to the curricula; increase in the number of sources;
strengthening the didactic aspects of textbook development.

Summary produced by Robert Stradling

There was some debate within the professional working groups about whether it was
necessary to differentiate between upper and lower secondary when considering what
makes a good history textbook. However, after discussion it became apparent that, in
some countries, there was an issue about producing textbooks which were appropriate
to the age of the student. Two points were made about this. Firstly, there was concern
about the need to ensure that the language level was appropriate to the students.
Indeed, it was pointed out that, in most of the countries, language and language level
was often one of the criteria for evaluation and approval of history textbooks.
Secondly, there was a feeling that there needed to be a different balance between text
and illustrative material for the two age groups, with the younger students using
textbooks with more photographs, cartoons, posters, maps, etc.

* There is an agreement between “former Yugoslav Republic of Macedonia” and Turkey not to use
photographs that are too violent when presenting Turkish history.

? The participants were not clear whether the author’s text should give ready-made (moral) judgments or
not, or if these should be built via sources.
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There was also a recognition that good textbooks, regardless of whether they were
produced for lower or upper secondary levels, should pose challenging questions for
students, i.e. questions which encouraged them to interpret and explain events and
developments and not just descriptively reproduce what happened and when.
Colleagues from Israel also emphasised the importance of encouraging students to ask
questions and not just be in the more passive role of answering them.

It was also generally felt that good textbooks should provide the teacher with
opportunities to use them in a variety of different ways depending on how he or she
intended to approach a particular theme or topic.

When discussion turned to the issue of whether or not the current generation of books
met the criteria for a good textbook which had emerged earlier in the discussion, some
concern was expressed about the balance between text, particularly narrative text, and
the other components of a good textbook: source material, illustrations, student
activities and assessment exercises. It was felt that there was still a heavy emphasis on
content, in spite of changes in textbook design, and many teachers still taught to the
author’s text, regarding the other components as optional. In this respect, it was also
widely felt that evaluation or approval committees often applied their own criteria
inconsistently, putting emphasis in practice on the content and on knowledge
acquisition, and much less stress on the other criteria relating to quality design and to
the pursuit of other learning objectives.

REPORTSFROM SESSIONS 2-4

Report of Working Group 1
Rapporteur: Dr Laura Capita

The procedure was the following: the representative of each country presented the
situation, then other participants made comments and asked questions.

Questions1 & 2
The participants seemed to agree on the following:

— all the countries, there are procedures for approving and/or evaluating textbooks
before entry on the market.

— The procedures are designed at the level of Ministries of Education, and they
include institutions and mechanisms of approval. Institutions included: expert
commissions for the evaluation of publishers’ draft manuscripts; pedagogical
institutes that establish criteria or even evaluate textbook proposals. The
mechanisms involved included the presentation of the criteria, the production of
the project (in several cases, 25% of the textbooks), evaluation, approval.

— Once approved and introduced into the system, the textbooks are used for a
relatively long period of time (in general, at least five years). For compulsory
education, these are either bought by the ministries of education, so that there is
some influence on the price of textbooks (with the exception of Croatia and
Slovenia); or bought by parents (the latter applies mostly for the High School level,
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but in some countries for all levels). The ministries either establish the actual price
or establish the upper price limit.

— The representative of the Tabernakul Publishing House in “the former Yugoslav
Republic of Macedonia” presented a particularly interesting example for discussion
since it is responsible for the translation of textbooks for all the minority groups in
that country.

Question 3

The participants agreed that progress has been made in the production of textbooks.
The improvements related particularly to new pedagogical approaches and ideas, the
increase in the number of photographs and other sources, the decrease of the space
devoted to author’s text. The most obvious and visible changes have occurred at the
level of layout, paper quality and other technical aspects. The representative from
Albania presented an illustration of the experimental development phase for a new
history textbook.

Question 4

The members of the working groups identified at least three types of textbook usage:

— non use in the classroom — the teachers preferring to present their own discourse
based on textbooks, including the new ones;

— the use of textbooks for the learning tasks and activities and for stimulating debate
and discussion;

— minimal use of textbooks and opportunities created for the introduction of other
sources (film, Internet, etc.).

It has been stressed that younger teachers are more interested in the use of didactical
materials (not just textbooks but also other resources), and that publishing houses are
now more interested in supporting the teachers to use the textbooks. (In Israel, authors
have to promote their textbook).

The group concluded that the changes, although evident, are not enough, and that

ministries have to do more to support and help teachers to use textbooks and other
learning materials.

Question 5

It became apparent that, in initial teacher training, little is done to teach future teachers
to use textbooks. This seems to be the result of a lack of university staff qualified to
teach such skills to the students.
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Question 6

The changes in textbooks are viewed in a broader context that includes curricular
changes and teacher training, both strongly linked to the textbook issue. There is a
great need to establish joint ventures for the training of teachers in the use of
textbooks. Other suggestions included:

— more clear-cut criteria concerning the graphics, layout and the printing of
textbooks;

— the introduction of specialists in printing/publishing into the evaluation
committees.

REPORT OF WORKING GROUP 2
Rapporteur: Mihai Manea

Question 1

Central approval of textbooks operated in all of the countries represented in this group.
In some instances, this was done by a single person, the Chief Schools Inspector or the
Inspector for History (Secondary); in other cases, it was done by a committee. The
procedures were thought to be quite bureaucratic. They also had serious cost
implications for publishers. In some instances the textbook committee required to see
at least 25% of the finished product before giving approval and in other cases they
wanted to see the whole book.

Question 2

There appeared to be major differences between the participating countries in terms of
the specificity and transparency of the criteria applied in evaluating and approving
textbooks.  In some countries, the criteria were not at all transparent, while, in one
country, even the number of pages per topic was pre-specified. The main criteria were
curricular.

Question 3

The main changes were technical, particularly in terms of textbook design: better
quality paper and printing, more illustrations, use of colour. Authors and editors in
some countries reported that they had appreciated external advice from NGOs and
international organisations. But there was a need for training programmes for new
authors.

Question 4
It was not clear whether the new textbooks had had much influence on classroom

practice yet. It was felt that in-service training was needed for all history teachers in
how to make the best use of the new textbooks in the classroom.
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Question 5

Little or no guidance was provided for student teachers. The use of textbooks tended
not to feature in the initial teacher training of history teachers.

Question 6

It was generally felt that textbook approval should be done by an independent
committee and not by a single school inspector. Now that technical and design
features had improved, it was essential that the next generation of textbooks should do
more to encourage the development of students’ historical understanding, critical
thinking and skills. Some of the group also favoured a greater diversity of approaches
within textbooks, not just chronological but also thematic, however it was recognised
that this depended to some degree on the curriculum framework for history. Finally,
the group agreed that it would like to see more multiperspectivity in textbooks.

REPORT OF WORKING GROUP 3
Rapporteur: Dr Carol Capita

Question 1

There seems to be a twofold mechanism: while the criteria for textbook production and
the institutions involved (usually, commissions that work autonomously, but under
rulings developed by the central school authority) are public, the final selection seems
to be in the hands of the teacher. He/she is the one that makes the final decision about
which of the available textbooks and other materials will be used in the classroom. As
such, most countries in the region have a mixed system in which the number of
textbooks is either established by the state, or left to the commitment of the publishing
houses. In some cases, however, there is still a one-textbook system.

Question 2

The textbook approval commissions work on the basis of criteria established by the
central school authorities (in some cases, these criteria are negotiated within a World
Bank Project). The criteria are made known to the publishing houses and teams of
authors (and to the general public via the web site of the central authority). In rare
cases, teachers are asked for feedback (one instance was given of where this feedback
can influence the process of revising the curriculum).

Generally speaking, the criteria seem to fall into several main categories: content (and
compliance to the curriculum guidelines and syllabuses), printing and layout, the
didactic approach (sometimes included in the previous category) and price. The last
criterion seems to be more influential in countries with economic problems (and tends
to lead towards a greater degree of central control).
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Question 3

The changes that took place in the last few years seem to have been radical; in some
cases, this period witnessed changes to the entire education system (e.g. the translation
from “imported” textbooks to local development of educational materials). The scope
of the changes that occurred seem to be global, from procedures of approval to content,
layout, printing quality and price. The more significant changes occurred in relation to
content, layout and didactic approaches. Two models are emerging: radical changes in
content with old didactics, or content remaining constant but with new didactics. These
developments seem to be influenced also by the composition of the teams of authors:
while diversity is increasing, the contribution of academics is, at least in some cases,
more content-oriented. Teacher guides (as annexes to the textbooks) are a possible way
of amending this situation.

Question 4

The major problems facing the improvement of classroom activity are financial and
teacher training. In the first category, underpayment of teaching staff seemed to be
important in both recruitment of teachers and individual professional development. At
the same time, financial limitations make additional classroom materials a desideratum
still to be achieved. While some projects aimed at additional classroom materials are
unfolding, textbooks remain the staple tool in classrooms. Finally, the limited financial
means put a significant stress on in-service training capacities.

Where free market economies are in place, prices and salaries are not such a problem,
but the ageing teaching staff is considered problematic. It is apparent that teacher
training has to go hand in hand with the introduction of new curricula and textbooks;
the practical (classroom related) aspects have to play a more significant role (say,
through pilot projects in schools).

Question 5

Although initial teacher training is provided in all countries, it is mostly theoretical. In
most cases, theory is overshadowing practical activities in schools and the
administrative structures limit the impact of initial teacher training on the system.
Hence, practical activities in schools (via partnerships between initial teacher training
institutions and schools) should be increased.

Question 6

Briefly stated, the conclusions of the working group are the following: textbooks
should be discussing and solving conflicts. They should be acceptable for all parties
involved; content should go hand in hand with didactics — the focus on content has to
be balanced by modern, student-centred approaches to teaching and learning.
Textbooks should also allow for individual learning, and enable the teacher to decide
on the relation between students’ needs and the application/use of the textbooks —
diversity of information, of sources and approaches should be sought; it is very
difficult to establish a time-frame for the introduction of these changes. A sensible
timescale is necessary for a proper modification of the education systems.
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APPENDIX 11

PROGRAMME OF THE CONFERENCE

Wednesday 5 June 2002

Arrival of the participants

20h00 Dinner
Thursday 6 June 2002
09h30 — 11h00 Plenary Session

11h00 — 11h30

11h30 - 13h00

Chair: Dr Cezar BIRZEA, Director of the Institute of Educational
Sciences of Romania

Opening of the Conference by:

1. Nicolae NICOLAE, General Director, Pre-university
Education Department, Ministry of Education and
Research of Romania

1. Teodor BACONSKY, Ambassador, Cultural Affairs
Department, Ministry of Foreign Affairs of Romania

11i. Romulus POP, Advisor to the Minister, Ministry of
Education and Research of Romania

1v. Alison CARDWELL, Head of History Education
Section, Council of Europe

V. Ioan BUCUR, Mayor of Sinaia

Opening presentation on "The present situation of history
textbooks in Romania" by Professor Alexandru BARNEA,
Dean, Department of History, Bucharest University

Coffee break

Plenary Session

Chair: Dr Cezar BIRZEA, Director of the Institute of Educational
Sciences of Romania

Presentation on "Implication of the research on textbook

development in South East Europe" by Dr Falk PINGEL, Georg
Eckert Institute for History Textbook Research, Germany
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13h00 — 14h30

14h30 — 16h00

16h00 — 16h30

16h30 — 18h00

20h00

Friday 7 June 2002

09h30 — 11h00

11h00 — 11h30

11h30 — 13h00

13h00 — 14h30

14h30 — 16h00

16h00—- 16h30

Discussion

Introduction to working groups by Dr Robert STRADLING,
United Kingdom

Lunch

Working groups- Session 1
- Ministry officials;

- Textbook authors;

- Educational publishers.
Coffee break

Plenary Session

Chair: Dr Cezar BIRZEA, Director of the Institute of Educational
Sciences of Romania

Presentation on "The use of Internet and photographs in history
teaching" by Dr Robert STRADLING, United Kingdom

Discussions

Welcome reception offered by the Ministry of Education and
Research of Romania, Foisor Palace

Plenary Session

Chair: Dr Cezar BIRZEA, Director of the Institute of Educational
Sciences of Romania

Presentation on "The experience of Euroclio in the preparation
of materials in the Russian Federation and the South East
Europe" by Joke van der LEEUW ROORD, Euroclio
Discussions

Coffee break

Working groups - Session 2

Lunch

Working groups - Session 3

Coffee break
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16h30 — 18h00

Working Groups - Session 4

19h30 Dinner

Evening Preparation of conclusions and recommendations by the chairs
and rapporteurs of the working groups and the general
rapporteur

Saturday 8 June 2002

09h00 — 9h45 Plenary Session
Chair: Alison CARDWELL, Council of Europe
Presentation of the conclusions and recommendations by the
rapporteurs of the working groups
Presentation by the general rapporteur of the overall
conclusions and recommendations of the Conference

9h45 — 10h00 Coffee break

10h00 — 12h00 Plenary Session

Chair: Alison CARDWELL, Council of Europe
Closing speeches

- Presentation on "A look to the future of textbooks
publishing" by Jim BELBEN, Humanities publisher,
John MURRAY, United Kingdom

- Lord Russell JOHNSTON, Parliamentary Assembly of
the Council of Europe

- Liliana PREOTEASA, General Director, Pre-university
Education Department, Ministry of Education and
Research of Romania

- Radu DAMIAN, State Secretary, Ministry of Education
and Research of Romania

- Alison CARDWELL, Head of History Education
Section, Council of Europe
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12h00 - 13h00 Lunch
14h00 — 18h30 Visit to Peles, Bran Castle and Brasov

Evening Cultural evening offered by the Ministry of Education and
Research of Romania

Sunday 9 June 2002

Departure of the participants
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LIST OF PARTICIPANTS

CHAIR

- Dr Cezar BIRZEA
Director
Institute of Educational Sciences
37 Stirbei Voda Street
70732 Bucharest 1
Romania
Tel: +40 1313 6491
Fax: +401 312 1447
E-mail: [cesar.birzea@jse.ro|

GENERAL RAPPORTEUR

- Dr Robert STRADLING
Leirsinn Research Centre for Gaelic
Sabba Mor Ostaig
Teangue, Sleat
Isle of Skye 1V44 8RQ
United Kingdom
Tel: +44 1471 88 85 53 n° direct (switchboard 88 85 50/ 84 43 68)
Fax: +44 1471 88 85 51
E-mail: bob@laoghras.demon.co.uk|

KEYNOTE SPEAKER

- Professor Alexandru BARNEA
Dean, History Department
Bucharest University
Bdul Regina Elisabeta nr.
Bucharest
Romania
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SPEAKERS
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Executive Director, EUROCLIO
Juliana van Stolberglaan 41
2595 CA Den Haag
The Netherlands
Tel: +31 70 382 48 72
Fax: +31 70 385 36 69
E-mail: [joke@euroclio.n]|

- Dr Falk PINGEL
Georg Eckert Institute for International Textbook Research
Celler Strasse 3
D - 38114 Braunschweig
Germany
Tel: +49 531 590 99 53
Fax: +49 531 59099 99

- Mr Jim BELBEN
Humanities Publisher
John Murray
50 Albermarle Street
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Tel +44 20 74 93 43 61
Fax: +44 2074 93 67 41
E-mail: [j.belben@johnmurrays.co.uk]|

PARTICIPANTS

ALBANIA

- Ms Viola GRILLO
Editor
Textbook Publishing House
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Tel: + 355422 89 16
E-mail: [ihalimi@mash.gov.al|
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REPUBLIKA SRPSKA

- Dr Ranko PEJIC
Author of history textbooks
Ministry of Education of Republika Srpska
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51000 Banja Luka
Tel/fax: + 387 51 331 423
E-mail: pejkan@blic.net]

- Mr. Ranko BATINIC
Ministry of Education of Republika Srpska
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Tel/fax: + 387 57 340 057
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Tel/fax: + 387 51 331 423
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- Ms Hristina MARKOVA
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Ministry of Education and Science
2A, blvd Kniaz Dondoukov
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Tel: + 359 2 68 24 43 /359 921 76 65
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1000 Sofia
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Fax: + 3592978 70 05
E-mail: fgrozev(@clio.uni-sofia.bgl

- Dr Svetla PETROVA
Complex "Mlapost-3"
Secondary School No 81
Sofia
Tel: + 3592973 98 32/359 87 87 80 92
E-mail: [cp@gea.uni-sofia.bg]

CROATIA

- Mr Denis PAVIC
Teacher of history and English language
in Primary school
Professor assistant at the Teacher Training Academy
of the University of Osijek (History department)
Donja Vrba 228
35000 Slavonski Brod
Tel: + 38598 612 085
E-mail: |[denis_pavic@yahoo.com|
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Professor assistant at the Faculty of Philosophy
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Fax: +3851 6156 879
E-mail: tvrtkojakovina@fulbrightweb.org|

37


mailto:grozev@clio.uni-sofia.bg
mailto:cp@gea.uni-sofia.bg
mailto:denis_pavic@yahoo.com
mailto:tvrtkojakovina@fulbrightweb.org

FEDERAL REPUBLIC OF YUGOSLAVIA
KOSOVO

- Prof. Frasher DEMAJ, MA
Ministry of Education, Science and Technology
Mother Tereza St., Eximkos Bldg.VIR. 603
Pristhina
Fax: + 381 38 504 604 46 68

E-mail: conrad@un.org]|
Apologised for absence

MONTENEGRO

- Ms Vesna KOVACEVIC
High-school history teacher
Podgorica

E-mail:

- Mr Milan RADJENOVIC
High-school history teacher
Herceg-Novi

E-mail: [mildar@cg.yu]

SERBIA

- Mrs Biljana STOJANOVIC
Head of Curricula Department in Ministry of Education and Sports
Ministry of Education and Sports of the Republic of Serbia
Nemanjina 24
11000 Beograd
Tel: + 381 11 765 387
Fax: + 381 63 204 818
E-mail: [npanic@uzzpro.sr.cov.yu|

- Mr Bogoljub LAZAREVIC
Head of Inspection Department in the Ministry of Education and Sports
Ministry of Education and Sports of the Republic of Serbia
Nemanjina 24
11000 Beograd
Tel: + 381 63 347 495
Fax: + 381 11 363 13 69
E-mail: lazarevicb@ptt.yu] hpanic(@uzzpro.sr.gov.yu

GREECE

Apologised for absence
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MOLDOVA

- Dr Nina PETROVSCHI
Author of school history textbooks
University Professor
Ministry of Education
Piata Marii Adunari Nationale
2033 Chisinau
Tel: +3732233418/233283/226026
Fax: +3732233474
E-mail: fhvalentinai@yahoo.com|

- Mrs Valentina HAHEU
Author of school history textbooks
Ministry of Education
Piata Marii Adunari Nationale
2033 Chisinau
Tel: + 373273 61 63
Fax: +373 2233474
E-mail: [hvalentinai@yahoo.com|

ROMANIA

- Mr Doru DUMITRESCU
Inspector of History
Ministry of Education and Research
General Berthelot Street
Bucharest
Tel: +40 1313 5547 /304 /405
Fax: +401313 5547
Mobile: +40 1 92 3531 72

- Mr Dan DUMITRU
Editor
Didactical and Pedagogical Publishing House
Spiru Haret Street 12
70738 Bucharest
Tel: +40 13153820/ 170
Fax: +40 312 28 85
E-mail: edp@totalnet.ro|

- Mr Valentin BALUTOIU
Author of history textbooks
Rovinari Street 53
1100 Craiova
Tel: +40 51 128 742
E-mail: jmilanbalutoiu@yahoo.com
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SLOVENIA

- Mrs Vilma BRODNIK
Advisor for history, co-author of textbooks
Author of manuals for history teachers
National Education Institute
Zavod Republike Slovenije za Solstvo
Parmova 33
OE Ljubljana
Tel: +386 1236 31 19
Fax:+ 386 1236 31 50
E-mail: Vilma.Brodnik@zrss.si|
Apologised for absence

- Mrs Ksenija WEIS
History teacher and co-author of textbooks
and didactical tools for history teaching
Celovska 26
1000 Ljubljana
Tel: + 386 41 425443 /+ 386 1 589 63 12
Fax: + 386 158 96 317
E-mail: [Ksenija. Weis@guest.arnes.si|

- Mrs Tadeja GALONJA
Editress for history textbooks
Zgornja Slivnica 1A
1293 Smarje Sap
Tel: + 386 1 425 20 24
Fax: + 386 142 543 29
E-mail: [Tadeja.Galonja@dzs.si|

“THE FORMER YUGOSLAV REPUBLIC OF MACEDONIA”

- Mr Mire MLADENOVSKI
External Associative
Bureau for Development of Education
"4 Juli" 45/1/14
1000 Skopje
Tel: + 389 2 337 097
Fax: + 389 2 347 432
E-mail: cheepsy mire@yahoo.com|

- Prof. Dr Todor CEPREGANOV
Director of the Institute of National History
Trifun Hadzijanev 7-7/2
1000 Skopje
Tel: +3892 114 078
Fax: + 3892 115 831
E-mail: fodorc@yahoo.com
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- Mr Vanco KARANFILOV
Publisher
IK Tabernakul
Mihail Cokov bb
P.O. Box 251
1000 Skopje
Tel: +3892 127 073
Fax: + 3892 115329
E-mail: [contact@tabernakul.com.mk]

TURKEY

- Prof. Dr Cemalettin TASKIRAN
Cankaya University
Ankara
Tel/fax: +90 312 2844500 / 245
E-mail: ftaskiran@cankaya.edu.tr|

- Mr Suat KAYA
Ministry of National Education
Talim Terbiye Kurulu Baskanligi
Ankara
Tel: +90 312 21 265 30
Fax: +90 312 21 339 62
E-mail: [kasuat@hotmail.com|/[suatkaya@jixir.com

- Mr Suat KARDAS
Ministry of Education
Yisekogretim Genel Miidiirliigi
Ankara
Tel: +90 312 413 16 39
Fax: +90 312 418 45 53
E-mail: [skardas@meb.gov.tr|

* *

PARLIAMENTARY ASSEMBLY

- Lord RUSSELL-JOHNSTON
Member of the Committee on Culture, Science and Education
Former chairman of the Parliamentary Assembly
House of Lords
London SWIA 0PW
United Kingdom
Chairman of the Governing Board
of the International Institute for Democracy
Council of Europe, Room 5017, extension 2089
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OBSERVERS

- Dr Eyal NAVEH
Department of History
Tel Aviv University
69978 Tel Aviv
Israel
Tel: +972 9 741 96 84
Fax: + 9729 740 35 68
E-mail: enaveh@post.tau.ac.il|

- Dr Nili KEREN
Hachavatzelet Street, No 4
55454 Kiriat-Ono
Israel
Tel: +97 23 690 23 69
Fax: +972 3 535 51 620

E-mail: |§ili Ker@smkb.ac.iﬂ
ilik@macam.ac.il

- Prof. Sami ADWAN
Faculty of Education
University of Bethlehem
P.O.Box 9
Bethlehem
Tel: +97 22274 12 43
Fax: + 97 22 274 44 40
E-mail: [sadwan@bethlehem.edu]

- Dr Salem AWEISS
Birzeit University
P.O. Box 38403
Jerusalem
Tel: +97 22295 13 97 or 97 250 588 773
Fax: +97 2229513 97
E-mail: saweiss@birzeit.edul

- Mr Mihai MANEA
APIR-CLIO Textbook Author
P.O.Box 20-71
74100 Bucharest 20
Tel/Fax: +40 1 321 0535
Tel:+ 40 93 637 833 /4092 441 524
E-mail: mihai.manea@home.ro|

42


mailto:enaveh@post.tau.ac.il
mailto:Nili_Ker@smkb.ac.il
mailto:nilik@macam.ac.il
mailto:sadwan@bethlehem.edu
mailto:saweiss@birzeit.edu
mailto:mihai.manea@home.ro

- Dr Laura CAPITA
Institute for Educational Sciences
37, Calea Stirbei Voda
70732 Bucharest
Tel:+4013145389/+401 31589 30
Fax: +40 1312 14 47
E-mail: laura.c@jise.ro|

- Dr Carol CAPITA
University of Bucharest
History Department
Institute for Educational Sciences
37, Calea Stirbei Voda
70732 Bucharest
Tel:+4013145389/+401 31589 30
Fax: +401 312 14 47
E-mail: laura.c@jise.ro|

ADMINISTRATIVE ORGANISERS

- Ms Veronica FUSELOVA
International Relations Department
Ministry of Education
30 General Berthelot Street
70738 Bucharest
Romania
Tel: +40 13104319
Fax: +40 1312 66 14/31043 19
E-mail: [veronica.fuselova@men.edu.ro|

- Ms Mariana NITELEA
Director
Information and Documentation Center
of the Council of Europe
Alexandru Donici 6
RO - 70224 Bucharest
Tel: +40 12116810
Fax: +401 21199 97
E-mail: [dcbuc@attelobal.net]
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COUNCIL OF EUROPE

- Ms Alison CARDWELL
Head of the History Education Section
Directorate General IV Education, Culture and Heritage, Youth and Sport
Council of Europe
67075 Strasbourg Cedex
France
Tel: +33 3 88 41 26 22
Fax: +33 3 8841 27 50
E-mail: |alison.cardwell@coe.int]

- Mr Guy-Michel BRANDTNER
Administrator, History Education Section
Directorate General IV Education, Culture and Heritage, Youth and Sport
Council of Europe
67075 Strasbourg Cedex
France
Tel: +33 3 88 41 25 80
Fax: +33 3 8841 27 50
E-mail: puy-michel.brandtner@coe.int]
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